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Summary  University  internationalization  in  the  ﬁeld  of  education  as  well  as  in  the  ﬁeld  of
science and  research  is  one  of  the  main  priorities  of  VSˇB  —  Technical  University  of  Ostrava.  VSˇB  —
Technical University  of  Ostrava  has  several  double  degree  agreements  with  foreign  universities,
mostly from  Western  Europe  —  e.g.  Great  Britain,  Finland,  but  also  with  foreign  universities
outside Europe.  In  2009  VSˇB  —  Technical  University  of  Ostrava  signed  a  memorandum  with
Hubei University  of  Technology.  This  cooperation  involves  travelling  of  the  Czech  teachers  to
China and  teaching  several  subjects  at  Hubei  University  of  Technology  as  well  as  teaching  3rd
year Chinese  students  at  VSˇB  —  Technical  University  of  Ostrava  (Czech  Republic).  This  paper
brings own  teaching  experience  of  the  European  lecturer  who  gave  the  lectures  at  the  Chinese
university  for  the  Chinese  students  studying  in  English.  Ishikawa  diagram  was  used  to  determine
the main  causes  of  Chinese  students’  failure  in  Business  Economics.  This  paper  brings  modiﬁed
methods of  teaching  Business  Economics  to  be  more  suitable  for  Chinese  students  as  well  as
critical review  of  Chinese  students’  learning  styles  and  characteristics  observed  by  the  author
of the  paper.
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ain  priorities  of  VSˇB  —  Technical  University  of  Ostrava.
his  priority  is  described  at  length  in  the  Long-term  Goals
f  VSˇB  —  TUO  and  is  elaborated  yearly  in  its  updates.  The
niversity  endeavours  to  establish  long-term  partnership
ith  foreign  institutions  and  to  involve  the  University  more
eeply  in  international  projects.  The  right  choice  of  a  part-
er  university  is  a very  important  part  of  the  establishment
f  a new  partnership.  Compatibility  and  quality  of  study
rograms  at  partner  institution  have  to  be  considered  dur-
ng  the  preparation  of  new  agreements.  Initiation  of  new
 open access article under the CC BY-NC-ND license
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CDifferent  approaches  to  the  Czech  and  Chinese  university  st
cooperation  comes  primarily  from  the  faculty  level  and  is
based  on  academic-ﬁeld  compatibility,  which  is  an  important
premise  of  long-term,  reliable  cooperation.  VSˇB  —  Technical
University  of  Ostrava  focuses  on  cooperation  with  European
universities  in  Poland,  Slovakia,  Scandinavian  universities  as
well  as  on  western  and  southern  European.  A  prime  territory
of  interest  is  the  region  of  South  and  East  Asia  (Republic  of
Korea,  China,  Japan,  and  Taiwan).
VSˇB  —  Technical  University  of  Ostrava  has  several  double
degree  agreements  with  foreign  universities,  mostly  from
Western  Europe  —  e.g.  Great  Britain,  Finland,  but  also  with
foreign  universities  outside  Europe.  In  2009  VSˇB  —  Technical
University  of  Ostrava  signed  a  memorandum  about  Chinese
students’  education  in  Ostrava.  Each  year  a  group  of  Chi-
nese  students  from  Hubei  University  of  Technology  (HBUT)
in  Wuhan  has  a  chance  to  study  3rd  year  of  the  bache-
lor  study  programme  Finance  at  the  Faculty  of  Economics
(Czech  Republic).  Since  2009  the  number  of  self-paying  Chi-
nese  students  is  increasing  each  year.  This  very  successful
academic  cooperation  includes  travelling  of  the  Czech  lec-
tures  to  China  and  giving  the  classes  at  Hubei  University  of
Technology  for  the  students  of  the  ﬁrst  and  also  second  year.
In  case  students  successfully  pass  the  subjects  taught  by  the
Czech  lectures  in  China,  they  have  a  chance  to  continue
their  study  at  VSˇB  —  Technical  University  of  Ostrava  in  the
Czech  Republic.
Since  globalization  of  university  education  in  the  twenty
ﬁrst  century,  giving  lectures  by  foreign  teachers  has  become
more  frequent  in  many  countries.  The  question  is  what
happens  when  two  cultures  meet?  Newly  arrived  culture  is
represented  by  the  Czech  teacher  and  resident  culture  is
represented  by  the  whole  group  of  Chinese  students  from
Hubei  University  of  Technology.  There  are  missing  contem-
porary  studies  of  the  effects  of  tutor  centred  and  student
centred  approaches  to  teaching  and  learning  that  have  been
used  in  Europe  for  teaching  Business  Economics  on  university
teaching  and  learning  process  in  China.  Are  the  methods  of
teaching  Business  Economics  applicable  to  the  whole  extent?
Theoretical background
Different  approaches  to  teaching  and  learning
Basically  there  exist  two  main  approaches  to  teaching  and
learning:  tutor  centred  and  student  centred  approach.  Tutor
centred  approach  is  based  on  the  idea  that  learning  rep-
resents  ‘‘ﬁlling  up’’  the  student  with  knowledge.  Lecturer
or  teacher  should  be  an  expert  who  delivers  his  knowl-
edge  through  lectures  to  the  student.  Student’s  aim  is  to
learn  everything  that  is  presented  to  him.  Student’s  role
is  more  passive.  In  the  case  students  are  required  to  learn
deﬁnitions,  mathematical  equations  or  other  speciﬁc  infor-
mation,  this  approach  can  be  very  useful  (Allan,  2009).
Tutor  centred  methods  contain  lectures,  many  seminars,
some  approaches  to  e-learning  and  many  tutorials.  In  lec-
tures  usually  a  large  group  of  students  listen  to  a  lecturer,
who  provides  an  overview  of  a  subject  and  identify  key
themes  and  issues.  For  that  purpose  PowerPoint  presen-
tation  is  usually  used  and  students  expect  to  receive  a
handout  in  advance.  They  are  supposed  to  make  notes  of  key
points.  To  avoid  monotonous  lectures  using  a  story  or  just
m
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ifferent  way  of  phrasing  something  can  help  (Williams,
009).  Some  teachers  advocate  using  rewards  in  the  class-
oom  to  improve  the  classroom  experience  (Alberto  and
routman,  2003;  Cameron  et  al.,  2001;  Colvin,  2010;
auffman  et  al.,  2006)  but  some  of  them  are  persuaded
hat  rewards  damage  students  learning  (Deci  et  al.,  1999;
ohn,  1993).  In  seminars  smaller  group  of  students  (from
0  to  15)  has  a  chance  to  discuss  a problem  or  question
ith  the  other  students.  Students  may  be  asked  to  prepare
 case  study,  read  a  book  or  paper  in  advance.  Chat  rooms,
iscussion  groups,  learning  material,  announcements,  etc.
an  be  found  in  Moodle  which  represents  an  example  of  e-
earning.  Students  also  can  receive  online  assessment,  but
he  Internet  is  required.
Students  centred  approach  to  teaching  has  basically
hree  features:  the  student  is  actively  involved  in  the  learn-
ng  process,  learning  is  based  on  real  life  and  authentic
ituations,  learning  are  treated  as  a  social  process.  Students
evelop  much  deeper  and  more  complex  understanding  of
heir  subject  (Allan,  2009).  Student  centred  approach  meth-
ds  involve:
 Experiential  learning
 Action  learning
 Case  studies
 Learning  journals
 Some  seminars
 Some  tutorials
 Some  approaches  to  e-learning
For  successful  experiential  learning  it  is  important  to
nderstand  the  aims  of  the  activity,  actively  engage  in
he  experiential  learning  task,  and  discuss  the  task  in  a
rofessional  manner.  Action  learning  is  connected  with  man-
gement  education.  Small  group  of  people  join  together  and
ork  on  speciﬁc  live  problem  or  issue.  It  emphasizes  impor-
ance  of  experience  and  action  and  has  three  parts:  action,
earning,  reﬂection.  In  university  education  case  studies  are
ery  useful.  Case  studies  can  be  for  school  as  well  as  for
ompany  purposes.  Students  can  work  in  a  group  or  alone,
he  aim  is  to  apply  knowledge  and  skills  to  real  situation.
earning  journals  refer  to  an  accumulation  of  material  that
s  mainly  based  on  the  writer’s  processes  of  reﬂection  (Moon,
006).
Tutor  centred  approach  is  suitable  in  many  cases,  how-
ver  for  business  students  this  approach  is  not  relevant,
ecause  students  need  to  deal  with  complex  situations  or
onﬂicting  data  sets  or  information.  Business  and  manage-
ent  students  need  to  be  ﬂexible  and  adapt  to  the  range
f  situations  in  entrepreneurial  environment.  In  practice
eachers  use  methods  from  both  approaches  so  that  it  is  usu-
lly  mixture  of  both  approaches.  Considering  globalization
f  university  education  teacher  who  leaves  his  homeland  to
ive  the  lectures  abroad  at  a  partner  university  should  adapt
is  teaching  approach  to  the  culture  of  the  host  country.
ultural  differences  inﬂuencing  effect  of  teaching
ethods on  learning  results
t  is  obvious  that  European  lecturer  should  not  expect  the
ame  feedback  in  a  class  where  only  European  students  are
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s  in  the  class  where  more  than  50  Chinese  students  are.
n  lecturing  it  is  necessary  to  modify  the  tools  and  meth-
ds  of  teaching  according  to  a  culture  of  the  students.  The
zech  teacher  lecturing  in  China  Chinese  students  repre-
ents  meeting  of  two  cultures.  Cultural  psychologists  have
rgued  that  the  dominant  value  system  in  Chinese  soci-
ties  is  collectivism,  which  differs  from  the  individualism
f  North  American  societies  (Hofstede,  1980;  Oyserman  and
ee,  2008;  Triandis,  1995).  Teacher  comes  from  the  Czech
epublic  that  has  more  features  of  individualistic  culture.
In  collectivist  countries,  the  self  is  generally  viewed
s  independent  with  others,  which  is  accompanied  by  the
haring  of  resources.  In  individualistic  cultures,  the  self  is
enerally  viewed  as  autonomous  and  independent  of  groups
Markus  and  Kitayama,  1991).
In  collectivist  cultures,  goals  tend  to  be  compatible  with
n-group  goals,  while  in  individualistic  cultures,  individual
oals  tend  not  to  be  correlated  with  in-group  goals  (Triandis,
989).
Regarding  emphasis  on  duties  and  obligations  versus
ersonal  preference,  in  collectivistic  cultures,  the
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Table  1  Teaching  and  learning  activities  used  in  Business  Econom
Teaching  and  learning  methods
and  activities  in  Business
Economics
The  more  detailed  description  
the classes  in  Business  Econom
TUO in  the  Czech  Republic
Lectures  -  students  receive  a  brief  prese
about  3  days  in  advance
-  students  make  a  lot  of  notes  i
presentation
- many  exercises  are  added  in  o
apply to  practice  presented  the
students  solve  them  in  the  clas
- at  the  end  of  the  presentation
discussion  questions  are  read  a
answer  the  questions  and  discu
opinions
- at  the  end:  ‘‘Any  question?’’  
provide  reliable  feedback
Case studies  -  case  studies  are  solved  during
students  usually  work  alone
- after  the  reading  the  case  stu
work  out  a  solution  and  discuss
class
Students presentations  -  each  student  has  a  presentati
tasks
- at  the  end  of  the  presentation
discuss  presented  topic
E-learning activity  -  students  have  all  the  presenta
Moodle
- students  submit  their  tasks  in
- students  are  evaluated  electr
this system
-  announcements  such  as  timet
changes  etc.  are  located  in  Moo
- other  messages  are  send  and  
everyoneZ.  Wozniaková
eterminants  of  social  behaviour  are  primarily  duties
nd  obligations,  whereas  in  individualist  cultures,  there
re  primarily  attitudes,  values,  beliefs,  personal  needs,
erceived  rights  and  contracts  (Miller,  1994).
In  collectivist  countries,  people  tend  to  emphasize
nconditional  relatedness  with  groups,  whereas  in  indi-
idualistic  cultures  people  tend  emphasize  rationality.
elatedness  refers  to  giving  priority  to  relationship  and
aking  into  account  the  needs  of  others,  even  if  such  rela-
ionships  are  not  advantageous  (House  et  al.,  2004).
 teaching experience: using selected
ethods of teaching and learning in China
n  Business  Economics  taught  at  VSˇB  —  Technical  University
f  Ostrava,  the  teacher  used  a  mixture  of  the  methods,  such
s  lectures,  e-learning,  case  studies,  and  also  a  number  of
xercises  that  are  solved  during  the  classes.  Students  also
resent  the  results  of  their  tasks  to  perform  their  language
nd  presenting  skills.
ics  at  VSˇB  —  Technical  University  of  Ostrava.
of  managing
ics  at  VSˇB  —
The  main  differences  while  implementing
teaching  and  learning  methods  and
activities  in  Business  Economics  at  HBUT  in
China
ntation
nto  given
rder  to
ory,
s
 the
nd  students
ss  different
students
-  students  made  nearly  no  notes
- students  expected  to  have  all  the
necessary  information  in  the  presentation
- only  a  few  excellent  students  were  able  to
solve  the  exercises  in  the  classes
- students  were  not  willing  to  answer
discussion  question  at  the  end  of  the  class
- at  the  end:  ‘‘Any  question?’’  minimal
feedback  followed  during  the  class,  but  a
lot of  students  came  to  ask  a  question
during  the  breaks
- students  concentration  in  the  classes  was
lower  than  in  the  Czech  classes
 the  classes,
dy,  students
 it  in  the
-  case  studies  were  solved  with  difﬁculty,
students  preferred  to  work  in  pairs  or  in
groups
- it  took  a  long  time  to  ﬁnd  a  relevant
solution  during  the  class
on  of  several
 students
-  regarding  the  fact  that  class  had  over  30
students,  presentations  were  cancelled
tions  in
 Moodle
onically  in
able,  room
dle
visible  to
-  majority  of  students  stay  at  dormitories
and  not  everyone  has  laptop  or  computer
- Moodle  was  not  used
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aDifferent  approaches  to  the  Czech  and  Chinese  university  st
In  2012/2013  academic  year  the  same  mixture  of  learning
and  teaching  methods  and  activities  were  used  in  Business
Economics  lectured  by  the  Czech  teacher  at  Hubei  University
of  Technology  in  Chinese  town  Wu-chan.  However  students’
behaviour,  feedback  and  reactions  were  different  from  the
Czech  students  in  Europe.  The  main  differences  and  more
detailed  description  of  teaching  and  learning  activities  are
seen  in  Table  1.
As  shown  in  Table  1  there  were  identiﬁed  signiﬁcant  dif-
ferences  in  the  behaviour  of  the  Czech  and  Chinese  students
as  the  subject  Business  Economic  is  taught  in  both  countries
with  the  same  content  and  methods  of  teaching  and  learn-
ing.  Chinese  students  seemed  to  be  more  passive,  silent
learning  with  no  questions  during  the  classes,  accepting  all
the  information  and  knowledge  presented  by  the  teacher.
Chinese  students  seemed  to  be  passive  participants  in  the
classroom.
The  percentage  of  students  who  were  successful  in  their
Business  Economics  exams  in  2012/2013  academic  year  in
Wu-chan  was  only  56.25.  In  order  to  increase  a  number  of
successful  students  and  wake  up  students  activity  in  subject
Business  Economics  lectured  by  the  Czech  lecturer  at  the
Hubei  University  of  Technology  in  China,  Ishikawa  diagram
was  constructed.  This  cause  and  effect  diagram  was  worked
out  in  order  to  identify  teaching  and  learning  differences
between  the  Czech  and  Chinese  students  and  factors  that
affect  the  quality  of  education.  The  ﬁshbone  diagram  was
used  to  brainstorm  about  possible  causes  of  low  number  of
successful  students  in  Business  Economics  (see  Fig.  1).  Brain-
storming  participants  were  Chinese  students  of  2013/2014
academic  year  —  graduates  of  Business  Economics.  The  lec-
turer  took  the  role  of  facilitator.  Results  are  shown  in  Fig.  1.
Considering  results  obtained  by  the  brainstorming  the
most  signiﬁcant  problem  in  education  is  language  barrier
and  meeting  of  two  different  cultures.  Language  barrier
goes  hand  in  hand  with  a  culture  of  collectivism.  Cultural
collectivism  has  a  direct  effect  on  the  students’  communi-
cation  behaviour  in  that  it  affects  their  willingness  to  answer
the  questions  in  the  classes.  The  teacher’s  purpose  in  ask-
ing  the  questions  is  not  to  get  information  but  to  verify  that
those  being  questioned,  the  students  of  Business  Economics,
possess  the  information  needed  to  answer  the  question.
That  feedback  was  missing.  Each  question  was  followed  by
m
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 long  silence.  Ishikawa  diagram  showed  two  main  causes  of
‘silent  learning’’.  Firstly  Chinese  students  are  shy  and  do
ot  want  to  lose  face  which  can  mean  losing  a  social  sta-
us  or  prestige.  Secondly  students  and  teachers  in  China  are
sed  to  implement  hierarchical  line  conception  of  teaching
nd  learning.  Students  regard  teachers  as  all-knowing  and
ccept  knowledge  transmitted  by  teachers.  Chinese  class-
oom  activities  are  typically  seen  as  dominated  by  teachers
ith  limited  questioning  or  discussion.  Result  from  designed
shikawa  diagram  is  supported  by  several  authors  (Cortazzi
nd  Jin,  2001;  Chan,  1999)  who  explains  two  conceptions  of
eaching  and  learning  —  hierarchical  line  and  horizontal  line.
he  second  conception  means  that  students  are  considered
o  be  acquiring  knowledge  through  participating  in  activi-
ies  and  sharing  their  independent  thinking.  This  learning
ontext  stresses  equalitarianism,  individual  development,
ndependent  and  critical  thinking,  and  cooperation.  Chinese
ducational  philosophy  and  learning  traditions  have  been
rofoundly  inﬂuenced  by  Confucianism  (Bush  and  Qiang,
000).  Results  from  Ishikawa  diagram  conﬁrmed  that  stu-
ents  with  Confucian  heritage  cultural  background  tend  to
e  modest  and  diligent,  emphasize  the  importance  of  order,
espect  for  authorities,  and  value  pragmatic  acquisition  of
nowledge.  Silence  in  a class  do  not  mean  that  students  are
ot  engaged  in  learning,  but  the  students  respect  hierar-
hical  relationships  in  the  society  as  knowledgeable  people
ike  scholars  and  teachers  are  greatly  respected  as  good  role
odels.
As  the  lecturer  comes  from  the  Czech  Republic  which
s  located  in  central  Europe,  she  is  mostly  inﬂuenced  by
he  culture  of  individualism  and  implements  horizontal  line
eaching  and  learning  conception.
It  is  obvious  that  the  teaching  approach  of  the  European
eacher  has  to  be  modiﬁed  so  as  to  accommodate  the  culture
f  collectivism.
Language  barrier  is  signiﬁcant.  Chinese  students  studying
he  subjects  in  English  put  substantial  effort  to  learning.
eading  the  English  text  in  a  class  requires  a  lot  of  courage
nd  the  students  want  to  avoid  it.  In  2013  the  lecturer  sent
aterials  1  week  before  arrival  to  China  so  that  students
ad  about  10  days  for  going  through  the  materials.  Due  to
anguage  barrier  it  proved  to  be  a  very  short  time.  Chinese
tudents  did  a low  notes  during  the  classes  and  relied  on  that
Only 56 % of 
students  finis hed 
success full y 
subject Business 
Economics at 
HUT in Chinacrowded campus  of 
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Table  2  Time-table  for  the  2014/2015  academic  year  -  summer  semester  —  1st  year  students  at  VSˇB  —  Technical  University  of
Ostrava (Czech  Republic).
7:15 
– 
8:00 
8:00 
– 
8:45 
9:00 
– 
9:45 
9:45 
– 
10:30 
10:45 – 
11:30 
11:30 – 
12:15  
12:30 
– 
13:15 
13:15 
– 
14:00 
14:15 
– 
15:00 
15:00 
– 
15:45 
16:00 
– 
16:45 
16:45 
– 
17:30 
Total 
(minutes) 
Monday   Public Economics and 
Administration 
Micro-economics  Descriptive 
Economics of 
the Czech 
Republic 
315 
Tuesday     Informatics  Descriptive 
Economics of 
the Czech 
Republic 
180 
Wednesday Business 
Economics 
Informatics Microeconomics   Mathematics Business 
Economics 
450 
Thursday      Mathematics        90 
Friday             0 
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hey  get  some  full  text  material.  European  students  usually
ake  a  lot  of  notes  during  the  teacher’s  speech.  The  ﬁrst
art  of  the  learning  process  is  done  right  in  the  class.
During  the  classes  many  students  were  not  able  to
oncentrate.  Chinese  students  seemed  to  be  too  tired  to
articipate  in  the  teaching  process.  Two  signiﬁcant  causes
ere  identiﬁed:  too  long  time  spent  at  school  and  too  short
ime  spent  resting  and  sleeping.  Some  students  appeared
o  be  sleeping  in  the  classes.  The  question  is  why  it  does
ot  happen  in  the  Czech  Republic.  For  that  purpose  there
ere  compared  time-tables  of  the  both  partner  universities:
he  Czech  VSˇB  —  Technical  University  of  Ostrava  and  Hubei
niversity  of  Technology  in  China.  The  time-tables  were
ompared  in  the  same  academic  year  and  similar  branch  of
tudy  —  Finance  (see  Tables  2  and  3).
b
i
Table  3  Time-table  for  the  2014/2015  academic  year  —  summer  s
(China).
Days  8:20—9:55  10:15—11:50  Lunch  brea
Monday  Economic
policy  of  EU
Tuesday Principles  of
marketing
International
economics
Wednesday Economic
policy  of  EU
Thursday Economic
policy  of  EU
Friday Business
English
Management  &
administration
of  commercial
banks
Total number  of  minutes  per  1  week  1035 
Table  2  indicates  that  the  Czech  1st  year  students  (bach-
lor’s  degree)  spend  1035  min  per  1  week  in  the  classes.  It
epresents  23  academic  hours  (one  academic  hour  is  45  min).
n  2014/2015  academic  year  the  Czech  students  had  no
lasses  on  Fridays.  The  Czech  students  have  no  lunch  break;
hey  can  eat  before  or  after  the  classes.  Except  Wednesday,
tudents  ﬁnish  at  2  p.m.
Table  3  indicates  that  the  Chinese  1st  year  students
bachelor’s  degree)  spend  1440  min  per  1  week  in  the
lasses.  It  represents  32  academic  hours  (one  academic  hour
s  45  min).  The  students  have  a  lunch  break  and  spend  the
ime  in  a  campus.  The  students  do  not  ﬁnish  their  classes
efore  5:30  p.m.  and  have  the  classes  on  Friday.
Comparison  of  the  two  time-tables  (see  Tables  2  and  3)
ndicates  a signiﬁcant  difference  in  free  time  of  the  1st
emester  —  1st  year  students  at  Hubei  University  of  Technology
k  14:00—15:35  15:55—17:30  Total  minutes
per  1  day
Management  &
administration
of  commercial
banks
Business
English
270
Business
administration
classics
Economic
policy  of  EU
360
Cost
calculation  &
price
180
Cost
calculation  &
price
Principles  of
marketing
270
Business
administration
classics
International
economics
360
1440
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Table  4  Proposed  modiﬁed  teaching  and  learning  approach  for  the  conditions  of  China  university  education.
Area  of  different  approach  Proposed  modiﬁed  teaching  and  learning  approach  for  the  conditions  of  China  university
education
Lectures  -  deliver  the  materials  1  month  before  the  classes  start  so  that  students  have  enough
time to  translate  and  understand  the  meaning  of  presented  information
- provide  students  more  detailed  presentation  (materials)  so  that  they  have  enough
time to  listen  and  understand  and  do  not  lose  the  time  be  making  a  lot  of  notes
- let  the  discussion  questions  at  the  end  of  the  presentation,  but  ask  them  at  the
beginning  of  following  class  so  that  students  have  a  time  to  think  of  the  problem  and
are not  stressed  to  lose  their  face
- encourage  students  during  the  classes  that  even  negative  answer  is  an  important
feedback  for  a  teacher
Case studies  and  exercises  -  offer  some  extra  points  as  a  reward  in  the  case  the  students  solve  an  exercise  in  the
class
- let  the  case  studies  and  exercises  solve  in  the  teams,  some  of  them  as  a  homework  to
let the  students  more  time  to  handle  their  language  barrier  and  overcome  the  students’
shyness
Students’ concentration  With  respect  to  the  students  higher  number  of  classes  and  time  spend  in  a  campus
during one  week  compared  to  the  Czech  students:
- to  forbid  the  use  of  cellular  phones  that  can  cause  a  lower  concentration
- to  use  the  stories
- to  say  something  in  Chinese  —  students  are  always  laughing,  because  Chinese  is  very
difﬁcult
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syear  university  students  in  the  Czech  Republic  and  China  in
academic  year  2014/2015  which  can  considerably  inﬂuence
students’  attention  in  the  classes.
Business  Economics  is  at  HUT  taught  in  spring  when  the
temperatures  during  the  day  are  over  28 ◦C.  Rooms  are  not
air-conditioned.  It  can  cause  the  students  lower  concentra-
tion.
The  Czech  teacher  sent  the  support  materials  (power
point  presentations)  usually  10  days  before  the  classes  start.
It  turned  out  that  it  is  a  very  short  time  to  let  the  Chinese  stu-
dents  to  prepare  (translate)  the  materials.  Chinese  students
also  expect  to  have  a  one  or  two  books  as  support  source  of
literature.  They  are  not  very  often  used  to  combine  different
sources  of  literature.
A  signiﬁcant  number  of  Chinese  students  come  from  far-
away  towns  so  that  they  stay  in  dormitories  which  involves
given  regimen  and  limited  possibilities  of  learning  during
the  nights.  Increasing  number  of  students  sharing  the  room
limits  the  possibility  of  learning.
Chinese  students  in  general  have  lower  skills  in  the  use
of  Word  and  software  compared  to  the  Czech  students.  So
that  submitted  case  studies  were  written  by  a  hand  or  with
a  lower  level  of  graphics.
Results
Considering  the  causes  of  the  Ishikawa  diagram  (Fig.  1),  it  is
necessary  to  distinguish  the  causes  impressible  by  a  teacher
and  not  impressible.  For  example  overcrowded  campus  is
not  the  factor  that  can  be  inﬂuenced  by  a  lecturer.  After
exclusion  of  other  uncontrollable  factors  there  remain  fac-
tors  that  can  be  inﬂuenced.  In  2015  teacher’s  approach  to
o
c
meaching  process  was  changed  in  accordance  with  the  results
rom  the  Ishikawa  diagram  (Fig.  1).  It  was  necessary  to  mod-
fy  the  mixture  of  methods  of  teaching  and  learning  under
he  conditions  of  China  especially  culture  as  seen  in  Table  4.
Proposed  modiﬁed  approach  to  teaching  and  learning  was
sed  in  2014/2015  academic  year  at  Hubei  University  of
echnology  in  China.  The  study  group  included  58  Chinese
tudents.  It  represents  about  two  times  higher  amount  of
tudents  in  one  class.  Despite  that  implementing  proposed
hanges  (see  Table  4)  let  to  important  changes.  The  stu-
ents’  behaviour  in  the  classes  was  different.  Students  were
ore  active  during  the  lessons,  were  prepared  to  discuss
he  questions,  and  provided  a  better  feedback,  even  the
oncentration  of  the  students  increased.
Delivering  study  materials  1  month  earlier  than  in  previ-
us  years,  helped  the  Chinese  students,  studying  in  English,
o  overcome  their  language  barrier.  Instead  of  asking  stu-
ents  unknown  questions  the  teacher  asked  discussion
uestions  stated  at  the  end  of  each  study  material.  The
tudents  seemed  to  be  more  hardworking  and  assessment-
entred  compared  to  previous  years.
The  students  were  assured  that  even  negative  answer  is
n  important  feedback  for  a  teacher.  At  the  same  time  stu-
ents  were  encouraged  to  ask  questions  in  the  classes  rather
han  during  the  breaks  and  assured  that  asking  questions  is
ot  inconsistent  with  respecting  relationships  in  the  society.
Case  studies  were  not  solved  individually,  but  in  the
eams  which  contributed  to  quicker  work  and  more  creative
olutions.
We  can  conclude  that  language  barrier,  students’  respect
f  hierarchical  relationships  in  the  society  and  collectivistic
ulture  signiﬁcantly  inﬂuence  Chinese  students’  perfor-
ance  at  the  university  while  studying  subject  in  English.
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onclusion
eaching  experience  of  the  Czech  lecturer  in  China  led
o  an  effort  of  ﬁnding  the  causes  of  very  different  Chi-
ese  students’  behaviour  in  the  classes  compared  to  the
uropean  students  (Czech  university  students).  Chinese  stu-
ents  were  seemed  as  passive,  not  participative  learners
ho  never  question  the  knowledge  delivered  during  lec-
ures.  On  the  other  hand  questions  asked  by  the  teacher
ere  followed  by  a  long  silence.  For  discovering  the  causes
f  ‘‘passive  learners’’  brainstorming  and  Ishikawa  diagram
as  used.  Brainstorming  participants  were  Chinese  students
f  2013/2014  academic  year  —  graduates  of  Business  Eco-
omics.  The  lecturer  took  the  role  of  facilitator  and  noticed
everal  important  ﬁndings.
Language  barrier  signiﬁcantly  inﬂuence  Chinese  students
ffort  in  the  classes.  It  was  partially  overcome  by  materials
rovided  1  month  before  the  course  started.
Ishikawa  diagram  helped  to  discover  hierarchical  con-
eption  of  teaching  and  learning  which  is  implemented  in
hina  and  goes  hand  in  hand  with  Confucian  heritage  cul-
ural  background.  Students’  silence  cannot  be  interpreted
s  not  active  participations  in  classroom  activities,  but  as
especting  hierarchical  relationships  in  the  society  empha-
izing  the  importance  of  order,  respect  for  authorities,  and
alue  pragmatic  acquisition  of  knowledge.
Comparison  of  the  two  time-tables  (see  Tables  2  and  3)
ndicates  signiﬁcant  differences  in  a  free  time  of  the  1st
ear  university  students  in  the  Czech  Republic  and  China
n  academic  year  2014/2015  which  can  considerably  inﬂu-
nce  students’  attention  in  the  classes.  Chinese  students
an  be  more  tired  as  their  week  contains  32  academic  hours
hile  the  Czech  students  have  23  academic  hours  per  week
nd  except  Wednesday  they  ﬁnish  at  2  p.m.  and  have  Friday
ithout  lectures.
It is  necessary  to  respect  the  culture  of  host  country  and
t  the  same  time  home  country  of  the  students.  All  the  meth-
ds  of  teaching  and  learning  cannot  be  applied  in  a  different
ulture  without  any  change.  Author  of  the  paper  proposed
hanges  in  teaching  and  learning  approach  that  reﬂect  Chi-
ese  national  speciﬁcs.  Proposed  changes  were  examined
ith  a  positive  feedback.onﬂict of interest
he  author  declares  that  there  is  no  conﬂict  of  interest.
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